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Interview with 
  Alan Maley 
 

 
By Paola Verando & Myrian Casamassima 

 

e are delighted to publish this inspiring interview with Alan Maley, who is 
well-known worldwide for his work in the ELT field and for his vast number of 
publications. Over decades, many of his books of resources, which became 

popular in Argentina, have provided teachers with practical tools and ideas for their 
classrooms. 

 

AEXALEVI Forum 
 
Your vast work in the field of ELT 
shows a concern with facilitating the 
work that teachers have to do in the 
classroom through techniques, 
materials and resources of different 
kinds.  What motivated you to start 
working along these lines? 
 

Alan Maley 

I think it goes back to the five years I 
spent working for the British Council in 
Ghana in the 1960’s.  I worked mainly 
with primary school teachers in rural 
areas.  Schools were poorly resourced, 
teachers were relatively untrained, and 
the kids were often malnourished as 
well as poor.  At that time there was a 

lot of work going on in mother-tongue 
education in UK to promote ‘Oracy’, 
especially an emphasis on story-telling, 
poetry and performance, and in the 
New Maths, promoting interesting ways 
of teaching basic mathematical and 
scientific concepts.  We tried to draw on 
some of this work and adapt it to the 
difficult, resource-poor environment.  
This ignited a lifelong interest in 
literature and the visual and performing 
arts as elements in language teaching. 

I was then lucky in my next posting, to 
Italy, to arrive at a time of 
experimentation and change.  I worked 
closely with Donn Byrne and our Italian 
colleagues to found a teachers’ 
association (Lingua e Nuova Didattica- 
LEND) which promoted the new ideas 
coming out of the Communicative 

W 
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movement which was gathering pace at 
the time. 

From there I went to Paris, where I 
stayed for over six years.  Again this 
was a time favourable to change.  I was 
fortunate to have had a fairly free hand 
and was able to run workshops all over 
the country and to bring innovative 
professionals in to present new and 
experimental ideas.  This was the time 
of the so-called designer methods: The 
Silent Way, Suggestopoedia, 
Community Language Learning, Total 
Physical Response, Psychodrama and 
so on.  It also coincided with the first 
flowering of ELT publishing.  So I was 
again fortunate to get in on the ground 
level with books offering new ideas, 
especially in the field of drama, 
creativity and so on.  I also had the 
great good fortune to work with one of 
the most creative individuals I have 
ever met – Alan Duff, with whom I co-
authored many books at this time. 

So I think the answer to your question 
is that I was fortunate to be in the right 
place at the right time, when new and 
challenging ideas were at the centre of 
English Language Teaching and of 
Applied Linguistics. 

AEXALEVI Forum 
 
Do you see teachers now more as 
material-designers than they used to be 
before the post-method era? 
 

Alan Maley 

I am not really qualified to answer that.  
There has certainly been plenty of 
promotion of the idea of materials 
design and development by teachers as 
well as by publishers.  The work of 
MATSDA (Materials Development 
Association:  https://www.matsda.org/ ), 

and the many books authored and 
edited by Brian Tomlinson have been at 
the forefront of this movement.  But I 
tend to encounter the more actively-
engaged part of the profession.  The 
teachers I meet do indeed develop 
many of their own materials, and draw 
on the dazzling array of resources now 
available on-line.  I suspect that the 
vast majority of teachers are quite 
content to use the prescribed textbooks 
and materials in their schools.  This 
may sound like a negative judgement 
but I think it is largely true.  And we 
should also acknowledge that teachers 
can exercise great creativity and 
ingenuity even when they have to use 
largely unsuitable materials.  It is not a 
necessary quality of a good teacher 
that they design their own materials, 
though it may be a desirable one. 

AEXALEVI Forum 
 
A recurrent theme in your work seems 
to be creativity. Have you had to 
redefine creativity as ELT continues to 
develop? 
 

Alan Maley 

You are right in thinking that I believe 
creativity to be an essential quality in 
teachers.  In fact, not just in teachers 
but in humans of all kinds.  The human 
race has developed and survived 
largely through its creative energy.  I 
also believe that an education restricted 
to concentration on the cognitive 
aspects is profoundly wrong-headed.  
In general, education systems spend 
far too much time on transferring inert 
information and far too little on 
preparing students for the evolving and 
unpredictable world they will have to 
live in. 
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I would not say that I have had to re-
define creativity. (It is one of the most 
complex human phenomena to define 
anyway).  But I have had to think about 
it a lot in connection with my own 
writing and practice.  (See below 
question 6.)I am concerned about 
different aspects of creativity: how we 
can help our learners become more 
creative; how we as teachers can 
become more creative as individuals; 
how we can extend the range of 
creative inputs we use in our 
classrooms – particularly by 
incorporating more aesthetic elements, 
like music, art, literature and drama; 
how we can develop more creative 
processes into our teaching; and so on. 

I believe that the need to develop more 
creative teachers has radical 
implications for teacher training.  
Currently, we tend to try to prepare 
teachers for predictable circumstances 
in the classroom.  But classrooms are 
not predictable.  We need to offer 
trainee (and in-service) teachers 
opportunities to handle the 
unpredictable elements in the process.  
Improvisation and spontaneity will be 
the keywords for this kind of training, 
and both flow from and back into 
creativity. 

AEXALEVI Forum 
 
You have lived and worked in many 
parts of the world. What would you say 
ELT is evolving towards? 
 

Alan Maley 

I am not happy with many of the trends 
in our profession. The three most 
important for me would include: 

~ the lemming-like love affair with 
technology. We continue as a 
profession to be deluded by the ‘new 

toy’ effect. There is a tendency to 
accept blindly any new piece of 
emerging technology.  This is not to say 
that technology is somehow ‘wrong’ or 
even ‘evil’.  But it is a plea that we 
should treat technology as just one of 
the many resources we have available.  
It is to learn to ask the right question: 
What technology is appropriate to solve 
this pedagogical problem?  Currently 
there is a tendency to ask the wrong 
question: Here is a lovely new gadget.  
What shall I use it for? 

~ the trend toward the academification 
of teacher education.  In my view, the 
over-emphasis especially on the PhD 
as a qualification for teaching and a 
passport to promotion is misguided.  
We need to recognize the essential 
difference between research and 
teaching, and to reward teachers for 
being good teachers, rather than as 
researchers. 

~ the commodification of ELT.  By this I 
mean the stranglehold of testing, of 
curricular frameworks (like the CEF), 
the packaging of materials as total 
solutions, the elimination of teachers as 
active stakeholders… 

These tendencies are enough to drive 
anyone to despair.  But hope springs 
eternal. 

AEXALEVI Forum 
 
 
You have written and published many 
stories. Which is your favourite? 
 

Alan Maley 

I tend not to have favourites.  But one I 
like especially is Forget to Remember, 
in the Cambridge Readers’ series.  I 
like it because it deals with a major and 
growing problem, namely the spread of 
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dementia and especially Alzheimer’s 
disease.  I like it too because it is based 
on my own mother’s condition leading 
up to her death.  Another one I like, 
though it is so far unpublished, is I am a 
Slave.  This is the story of a modern-
day slave in London, and aims to raise 
consciousness of the eternal scourge of 
slavery. 

 

AEXALEVI Forum 
 
What are your current projects?  
 
 

Alan Maley 

I am just coming to the end (I hope!) of 
a period of intense work on four books, 
more or less simultaneously.   These 
were (are) the following: 

~ Alan Maley&Tamas Kiss. Creativity in 
Language Teaching: From inspiration to 
implementation. Palgrave Macmillan.  
We have tried to start from the theories 
of creativity in general and to move to 
ways they have been realized in 
education, applied linguistics, 
methodology and materials 
development.   We then explored what 
the qualities of a creative teacher are 
and how to develop them.  We have 
offered some frameworks for 
implementing these ideas, and 
reviewed research, as well as 
recommending future research 
directions. 

~ Alan Maley&Nik Peachey (eds).  
Integrating Global Issues in the creative 
English language classroom: With 
reference to the United Nations 

Sustainable Development Goals.  The 
British Council. 

~ Brian Tomlinson & Alan Maley.  
Authenticity.  Cambridge Scholars.  
This is a selection of papers on various 
aspects of authenticity given at a 
MATSDA conference in Liverpool in 
2016. 

~ Alan Maley. 50 Creative activities for 
language teachers (provisional title) in 
the Cambridge University Press 
pocketbook series, edited by Scott 
Thornbury.  This is just what it says on 
the label – a set of creative activities for 
teachers to draw on as appropriate to 
their needs. 

It is highly unlikely that, aged 80 now, I 
shall ever write another book on ELT.  
But I have projects to publish both 
poetry, short stories and memoirs for as 
long as I have the energy and 
enthusiasm to do it. 

AEXALEVI Forum 
 
 
We wish to thank you on behalf of 
Asociación Exalumnos del  Profesorado 
en Lenguas Vivas “Juan Ramón 
Fernández” for this inspiring interview, 
and we hope to be able to read your 
new work soon. 
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Stories from the Heart 
Prof. Gabriela Scarfo 

                                                                   

 

 

                                                                    AEXALEVI´s Member Teacher 

                                                                           EC Academia de Inglés 

 

 

have been a teacher for over 20 
years and had many 
rewarding, moving and challenging 

moments. One of the experiences that 
has been utterly touching for me took 
place last year. 

My secretary came into the classroom 
with tears in her eyes to tell me Marco's 
mother had called to tell us he had 
been diagnosed with cancer. He had 
been our student for over 8 years. He 
was just 16 years of age and was a 
very dear student. 

How would I look at him, listen to him 
and not cry? What and how would I tell 
his class? As a matter of fact, he was 
determined to go on with his English 
lessons and fulfil one of his dreams – to 
get his FCE. 

Eventually, he was at reception. When I 
opened the classroom door he was 
there, he had already told his partners. I 
just hugged him with tears in my eyes 
and said,”Everything will be fine. You´ll 
be fine soon, don’t worry. We will 
always be here to support you. Count 
on us.” 

The following lesson I told his class I 
had bought some face masks, which 
they would not be forced to wear. 
However, if we did wear them, we all 
would take care of him: he would not 
catch any of our virus or bacteria and, 
at the same time, we would all look like 
Marco.  

Months went by. When he felt weak 
after his treatment, we would share 
Skype lessons with him. Fortunately, he 
managed to attend most of our lessons, 
always with a smile on his face, many 
times in pain, but there he was, like 
everyone else. 

A big lesson for me was to be 
indulgent. He would do no homework, 
no tests whatsoever, or study. He just 
came to class and tried to do his best. 

After 12 chemotherapy and X-rays 
sessions, he succeeded in beating his 
cancer. He was a big example to 
everyone. Determined, positive, 
optimistic, a great teacher to all of us. 

And yes, he did pass his FCE as well! :) 

 

Thank you, Gabriela. 

I 
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Now you See Me: 
The Magic of the 

Classroom 
Mg. Myrian Casamassima & Prof. Paola Verando 

 
nce upon a time, there was a classroom inconvenience. A teacher at 
AEXALEVI wished to have a better organized classroom for her second grade 
course and she did not know where to start. Then, the four ELT wizards were 

summoned to scrutinize the futile space. 

The four of them ambled through the classroom and inspected the treasures it 
concealed: a homely fireplace, useful hooks on its walls, its seats, a corkboard ready to 
be pinned with colourful posters and the space lying under the classroom shelves. How 
could they transform this classroom into a place laden with objects which are within the 
reach of a teacher? They had a theory: what if they embedded resources inside the 
classroom and differentiated spots within it so that the students could easily associate 
with different moments of the lesson? Could this alone bring about a positive impact on 
activities? 

After a thorough inspection, the wizards gathered and proposed different activities for 
the desperate teacher to develop in class. And these are the ideas those wizards 
proffered… 

This may sound like a tale about magic, but it is actually the reality that many teachers 
have to face in their classroom. Based on our presentation for AEXALEVI Day last 
April, we have written this article to describe how we enhanced one of the classrooms 
at AEXALEVI with simple resources. 

 

Classroom 
Organization 
Our main concern was how to organize 
the classroom to turn it into a 
comfortable and suitable space for 

activities. We adhere to the view that 
students learn more easily if they do 
something they enjoy. 

 

Our first observation was that the space 
was too small for the number of chairs 

O 
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in it, so that they became real obstacles 
when it was time to stand up and do an 
activity all together. Therefore, some of 
the chairs were taken out of the 
classroom and only the necessary ones 
were kept. We organized them in a 
semi-circle and we left an empty space 
between it and the teacher´s desk so 
that this could become a spot for the 
group to work together on the floor 
without having to move the seats. 
Concurrently, the semi-circle 
arrangement allowed the teacher to 
push the seats backwards and her own 
desk to one side if she needed more 
room in the front. From then on, if the 
students found that the seating 
arrangement had been changed to 
rows, they themselves would organize 
their seats into a semi-circle.  

The next step was to think about how to 
organize different spots in the 
classroom. Our intention was to have 
some empty room for each one so that 
the students could go and do an activity 
there, rotating from spot to spot. 
However, it was not possible for us to 
do that since the classroom was not big 
enough and it was also used for other 
courses. Thus, we decided to post 
resources that would signal different 
learning centres although the students 
would not actually be able to go there to 
do the activity. We will next describe 
each of these spots and their 
resources. 

The hangers 

 
 

 

 

 

On the wall above the fireplace, we put 
up a few hangers. Each of them had a 
piece of fluffy material on which to 
write. We instructed the teacher to use 
the hangers for grammar rules and 
model sentences. Although the hangers 
were on the wall behind the students 
(and this was perhaps a bit 
uncomfortable as they had to turn 
around to see the rules), the teacher 
would pick a hanger and hang it in the 
front when the rule was needed. The 
children themselves would often ask 
the teacher to take down a hanger and 
place it in the front for them to be able 
to see the rule. This clearly showed that 
they knew what had been systematized 
on the hangers and what was 
necessary for the task.  

The flower pots 

 

 

 

 
 

Using plastic cups and some 
cardboard, we made small flower pots, 
one for each student. We also made 
some little signs stuck to a think 
wooden stick (we used brochette pins). 
We told the children that they were 
going to plant words in those pots and 
that we would have to check in later 
lessons if any new words had grown in 
them. We used the flower pot activity in 
the central area of the classroom and 
we had the students plant the new 
words that were presented in the 
following unit. Then, we placed all the 
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pots in the fireplace where the logs 
would have been. The next class we 
asked the children if they had checked 
whether the words had grown and most 
of them stared at us in suspicion. 
Before the class, we had written new 
words on the little signs on the 
brochette pins, so we asked the kids to 
go and check. To their surprise, new 
words had actually grown! The teacher 
seized the opportunity to work on the 
new vocabulary, all of it related to the 
unit under way. It was fun to hear the 
children say “A mi me creció tal 
palabra” although there was the odd 
case that uttered “A mí me escribieron 
tal otra”. We had managed to create 
some magic and, from then on, the kids 
would check their flower pots as soon 
as they got into the classroom.  

The magic boards 

 

 
 

 

 

It was noticeable how heterogeneous 
the group was. We needed to come up 
with something for the fast finishers so 
that the teacher could devote more time 
to the learners that needed more 
attention. The magic boards proved to 
be a useful tool. We used some plastic 
folders with a blank sheet of paper 
inside and some water-proof markers to 
create a resource that was always 
available in a box at the back of the 
classroom. When a student finished a 
task too soon, the teacher would 
instruct him or her to pick up a magic 
board and to write sentences, for 

example. On many occasions, the 
students had already written sentences 
in their notebooks but asking them to 
write the sentences on the magic 
boards was a completely different 
adventure. They would write and clean, 
write and clean, pretending to be the 
teacher while they kept practising in 
silence. From time to time, they would 
stand up, go to the teacher and ask, “Is 
this all right?” At a glance, the teacher 
would announce that it was and back 
went the students to their seats for 
more writing and cleaning.  

 

 

 

 

 

The word bag 

 
 

 

 

 

 

One of the biggest difficulties with 
vocabulary learning is that students 
need to encounter a certain word many 
times in order to start internalizing it. 
We thought of having a word bag in the 
classroom as a tool for dealing with 
vocabulary on a permanent basis. 
Although the teacher made some 
vocabulary cards for the word bag, it 
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was mostly the children who made 
them. Later the words in the bag were 
used to play plenty of games for 
vocabulary consolidation and review. 
Sometimes the teacher would ask a 
fast finisher to pick a few vocabulary 
cards from the bag and to copy them to 
practise spelling or to write a sentence 
or even to do a drawing.  

The colour wheel for 
the classroom 

 

 

 
 

 

 

 

 

The colour wheel for the classroom is 
based on Goethe´s colour wheel and it 
was developed by Myrian 
Casamassima and Florencia Insua at 
AEXALEVI´s Teachers´ Center. In a 
few words, the colour wheel for the 
classroom seeks to defy lesson 
development by posing an alternative 
path that contrasts and combines 
activities to generate customized 
classes in which the students can have 
a say. We placed a colour wheel on 
one of the walls for the class to use 
whenever the teacher felt it could be 
useful. We suggest that you follow the 
link to read the article about this 
technique in AEXALEVI Forum issue 
XXV December 2016: 

http://www.aexalevi.org.ar/es/publicacio
nelectronica/aexalevi-forum-
publicaciones-electronicas-y-foros-de-
debate 

You can also read the article by Prof. 
Alejandra Bagattín in the section It 
worked for me in our current issue, in 
which she refers to her experience with 
her students while she applied this 
technique. 

The triangle 
Basic syntax is often represented 
visually in a triangle made up of 
subject-verb-object or complement. 
Leaving aside technical terms, we can 
easily show our students how to make 
simple sentences using the triangle as 
a reference, by pointing at each vertex 
to indicate subject, verb and 
object/complement as we say a 
sentence. Soon, students will 
understand that a basic sentence must 
have those three parts. This application 
of the triangle was developed by Myrian 
Casamassima at the Teachers´ Center. 
We had several triangular shapes cut 
out in different colours for the students 
to use for sentence making and a few 
larger ones for the teacher to use while 
she modelled sentences. We suggest 
that you click the previous link to read 
the article about this technique in 
AEXALEVI Forum issue XXII October 
2015. 
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The picnic 
 
 

 

 

 

 

For story reading and storytelling, we 
thought of a resource that could help 
the teacher work in an unstructured 
environment by having the students 
enjoy a picnic while the reading was 
being done. In one of the corners of the 
classroom, we placed a picnic basket 
which contained a tablecloth, biscuits, 
plastic cups and orange juice. When it 
was time for the reading, the teacher 
laid the tablecloth on the floor in the 
central area and the children sat around 
it. The children had some biscuits and 
orange juice while they read in silence 
or the teacher read a story to them. The 
first time that we implemented this idea, 
the class became noisy and 
disorganized. The second time, it was 
all right. From then on, at the beginning 
of every class, the students would ask if 
they were going to have a picnic that 
day.  

We found that this idea helped to create 
a different atmosphere, away from the 
typical seating arrangement, where the 
children could interact and participate 
freely. For story reading, for example, 
they would pick up a book out of the 
many that we had put inside a box at 
the back of the classroom and they 
would read on their own. When the 
teacher announced the picnic was over, 
and if the students had not been able to 

finish reading their stories, they would 
complain bitterly about having to stop 
their reading. 

 

 

This article was written on the basis of 
AEXALEVI Forum Team´s presentation 
“Now You See Me: The Magic of the 
Classroom” by Myrian Casamassima, 
Florencia Insua, Paola Verando and 
Gustavo Sevilla, in collaboration with 
Cecilia García and her students in Second 
Children. 

 

 

 

 

 

 

 

 



Page | 14 

It Worked for Me 
    Prof. Alejandra Bagattín 
 
 
                                 English Coordinator at Primary School 
                                                   Instituto Compañía de María  
                                           AEXALEVI´s Member Institution 
 
 

 

arlier this year I attended AEXALEVI’s 9th Annual Meeting where, among many 
attractive ideas, Myrian Casamassima and Florencia Insua from the Teachers’ 
Centre presented the “Colour Wheel for the classroom”. As I was listening to the 

presentation, I became more and more convinced that students would profit from it as 
they would feel empowered and in control of what happened in their class. So I decided 
to try it out. And it was certainly worthwhile! 

 
 
 
To put it in a nutshell, the use of the 
colour wheel involves students 
choosing a primary colour (let’s say 
blue), contrasting it with its 
complementary colour (orange, in this 
case) and combining (if you mix red 
and yellow, you get orange). Each of 
these colours is related to a different 
type of activity, which aims at 
developing different aspects of 
language and macro-skills, and ensures 
that there will a variety of tasks. 
 
I decided to introduce the colour wheel 
in a class for a group of 12-year-old 
preadolescents whose textbook was 
World Quest 3 (Oxford University 
Press). At that time, we had just started 
working on unit 2. These students were 
well acquainted with the use of the past 
simple and past continuous. This gave 
me the confidence to embark on 
activities directly related to the students’ 
 

 
 
choice of colours rather than the 
sequence suggested by the textbook 
writer. 
 
To start with, most students chose blue, 
which means working on vocabulary. Its 
complementary counterpart, orange, is 
associated with reading, and yellow and 
red – which make orange – are related 
to fun and grammar, respectively. 
 
The following chart summarizes what 
we did that afternoon: 
 
 
 
 
 
 
 
 
 
 
 

E 
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BLUE: 
VOCABULARY. 

The students completed a chart in their coursebooks. They had a list of adjectives with 
which they had to match the extreme adjectives that were provided. 

ORANGE: READING 
+ QUESTION 
MAKING. 

 

(Pair work). Areas practised: interrogative form of past tenses. This activity was based 
on the texts on page 10 “Amazing but true”. Here is an example: 

STORY A – STUDENT A 

Chantal Laporte was sailing in the Adriatic Sea when she ..................... When her 
friends discovered that she was not on the boat, it was too late. “We felt ....................., 
but we couldn’t do anything,” said a friend.  

But Chantal is the luckiest girl alive. A large ferry was sailing towards her. A passenger 
was looking for ..................... when he saw Chantal. She was waving and screaming. 
He immediately shouted for help and threw Chantal a ..................... and a ..................... 
“I was crying when I saw the ferry,” said Chantal. “I am so lucky!” 

STORY A – STUDENT B 

Chantal Laporte was sailing in the Adriatic Sea when she fell into the water. When 
..................... discovered that she was not on the boat, it was too late. “We felt terribly 
sad, but we couldn’t do anything,” said a friend. 

But Chantal is the luckiest girl alive. A ..................... was sailing towards her. A 
passenger was looking for dolphins when he saw Chantal. She was.................... and 
..................... He immediately shouted for help and threw Chantal a life jacket and a 
raft “I was crying when I saw the ferry,” said Chantal. “I am so lucky!” 

YELLOW: 

FUN. 

Card game from English in Mind Teacher’s Resources Pack 3 (in groups of three). 
Areas practised: past tenses and time expressions. 
 
 
 
 
 
 
 
 
 
 
 
 
 

RED: GRAMMAR. (page 11) Areas practised: past simple and past continuous. 

 
 
 

 
 

Assessing that day’s work, I can say 
that the students were very enthusiastic 
from the very beginning. Their faces lit 
up as they voted for the primary colour 
that would set the class in motion. I am 
sure they felt in control of the situation 
and enjoyed the element of surprise: 
What would they do next? What page 
would they move to? What was in store 
for them when it was time for “fun”?Our 
90-minute class flew by and I found it 
really rewarding when one of the girls 
came up to me and asked: “Miss, what 

would have happened if we had chosen 
yellow?” to which I replied: “Wait and 
you’ll see…” 
 
 
 
 
 
 
 

Thank you, Alejandra. 
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Do American and British 
English only Differ in  
Spelling and Vocabulary?

Trad. Gustavo Sevilla 
henever we are asked about the differences between AmE and BrE, the first 
ones that come to mind are those related to spelling (traveler vs. traveller, 
analyze vs. analyse, thru vs. through), vocabulary (candy vs. sweet, faucet 

vs. tap, movie vs. film), and pronunciation. There are also differences in punctuation, 
mainly in the use of quotation marks. We could say that those are the most 
conspicuous and frequent differences, but there are also some grammatical aspects in 
which both varieties of English differ. 

If we have to state the differences 
between AmE and BrE grammar, we 
will most probably only mention the use 
of have for possession (which may act 
as its own auxiliary in traditional BrE) 
and the use of shall for the first person 
in formal BrE (in AmE, shall will only be 
found in questions expressing offer or 
suggestion: Shall I help you? Let’s do it 
together, shall we?, and, just like in 
BrE, with any person to express strong 
obligation, mainly in highly formal, 
mostly legal English: Students shall 
obey the rules at all times.) 

From the time when we were in college, 
we might also remember the difference 
in the subjunctive, where AmE will 
prefer the bare infinitive form of the 
verb while BrE will prefer the use of 
should to express that mood: 

 It’s essential that you be here 
on time (AmE). 

 It’s essential that you should be 
here on time (BrE). 

There has been over the years 
extended linguistic influence from AmE 
mainly based on cultural and 
commercial reasons whose description 
exceeds the scope of this article. The 
truth is that, having been trained mostly 
in BrE and studied mainly from BrE 
books, we have experienced this 
influence in our own careers, and at 
times have had to accept, somewhat 
reluctantly, that – to mention just an 
example – in contemporary English 
“just” may be used, because of the 
strong pressure exerted by AmE, with 
the past simple (more will be said about 
this further below) 

I used to be one of those who, perhaps 
like many of you, thought that AmE 
grammar differed only slightly from that 
of BrE, that is, until I took part in this 
thread on GE grammar forum (I have 
copied only the portions I considered to 
be relevant to the point I want to make): 

 

W 
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dwishiren 

Member 
 

Posts: 151 

 

 posted March 02, 2015 11:09 AM 

 

What does "do so" refer to in the following sentences? 
 
1. The Tinnitus will become audible, and the level at which it does so provides an estimate of 
the amplitude of the objective Tinnitus. 
2. A signal which should have turned red failed to do so.  
3. The troops will not advance until ordered to do so. 
4. Parents must take responsibility for their children. Failure to do so could mean a fine or a 
jail sentence. 

PaulM 

Member 

Location: 
England 

 

Posts: 43 

 

 posted March 02, 2015 02:03 PM 

  

Hi Dwishiren 
 
We sometimes reduce 'old information' in a sentence to a single word later (usually) in the 
discourse to avoid unnecessary repetition. That word is called a 'pro-form'. A pro-form works 
anaphorically, meaning that it has an 'antecedent', which is the expression it refers back to. 
That expression can be a single word, a phrase, or even a clause. 
 
"Do so" is a 'pro-form', a 'complex pro-form' to be precise. Take your first two examples: 
 
1. The Tinnitus will become audible, and the level at which it does so provides an estimate 
of the amplitude of the objective Tinnitus. 
 
Here, the pro-form "does so" is understood as "will become audible". Using the pro-form 
avoids it being repeated.  
 
2. A signal which should have turned red failed to do so.  
 
Here, "do so" is understood as "turn red". 
 
See if you can do the other two yourself. 
 
PaulM 

Gustavo, 
Contributor 

Member 

Location: 
Argentina 

 

Posts: 3375 

 

 posted March 02, 2015 03:01 PM 

 

Hi, PaulM, 
 
I think that in 1. we can also use just "does" as a pro-form, don't you agree?: The Tinnitus 
will become audible, and the level at which it does provides an estimate of the amplitude 
of the objective Tinnitus. 
 
Doing away with "so" seems to be possible only with simple forms of the verb (simple 
past/present/future) and when no verbal or de-verbal phrases (like "fail to do so" or 
"failure to do so") are present, for example: 
 
- I will buy a new car and my friend will do, too. 
- I ate too much at the party and now I am sorry that I did. 
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dwishiren 

Member 
 

Posts: 151 

 

 posted March 04, 2015 02:57 AM 

 

Hi teachers. Can we omit "so" in the sentences above? I think "do" can be used to avoid 
repetition too. 

 
1. If you are not registered, you can do in the login box. 
2. A signal which should have turned red failed to do. 
3. The troops will not advance until ordered to do. 
4. Parents must take responsibility for their children. Failure to do could mean a fine or a jail 
sentence. 

David, Co-
Moderator 

David, Co-
moderator 
Member 

Location: 
Sacramento, 
California 

 

Posts: 
10271 

 

 posted March 04, 2015 03:54 AM 

 

quote: 

 

1. If you [haven't] registered, you can do in the login box. 
2. A signal which should have turned red failed to do. 
3. The troops will not advance until ordered to do. 

Hi, Dwishiren, 
 
Each of those is incorrect. To make them correct, you could either add "so" after "do" or 
delete "do": 

 

1a. If you haven't registered, you can do so in the login box. 
1b. If you haven't registered, you can in the login box. 
 
2a. A signal which should have turned red failed to do so. 
2b. A signal which should have turned red failed to. 
 
3a. The troops will not advance until ordered to do so. 
3b. The troops will not advance until ordered to. 

The (a) sentences use a proform, and the (b) sentences use ellipsis. "Do" can introduce 
ellipsis, but, when it does, it can't be preceded by a modal or by infinitival "to." 

 

4a. I drove to work, and she did so (too). 
4b. I drove to work, and she did (too). 
 
5a. I will drive to work, and she will do so (too). 
5b. I will drive to work, and she will (too). 
5c. I will drive to work, and she will do (too). 
 
6a. I want to drive to work, and she wants to do so (too). 
6b. I want to drive to work, and she wants to (too). 
6c. I want to drive to work, and she wants to do (too). 
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Gustavo, 
Contributor 

Member 

Location: 
Argentina 

 

Posts: 3375 

 

 posted March 04, 2015 07:32 AM 

 

Hi, David, 
 
I just wanted to add a little comment on what I mentioned in my post about the possibility 
of using "do" as a pro-form without "so" in the simple future and with some modals. I 
found in this site: http://www.mitpressjournals.or...539?journalCode=ling this sentence at 
the very beginning of the paper which is deemed to be correct only in British English: 
 
- Terry will eat pasta and Ines will do, too. 

David, Co-
Moderator 

David, Co-
moderator 
Member 

Location: 
Sacramento, 
California 

 

Posts: 
10271 

 

 posted March 04, 2015 07:52 AM 

 

quote: 

 

British English: 
 
- Terry will eat pasta and Ines will do, too. 

 

Very interesting, Gustavo. Although I chose not to "correct" your example I will buy a new 
car and my friend will do, too, I found it (and still find it) strongly ungrammatical. Likewise, 
I find the above example strongly ungrammatical. That the British find such sentences 
correct is news to me. As a native speaker of American English, I don't accept them at all. 
They make me cringe. 

 
This use of pro-form “do”, which is 
typical in BrE and is usually referred to 
as “British do”, jars on the ears of 
American speakers, who will use either 
the auxiliary alone or “do so”. Thus, in 
answer to this question: Are you 
coming with us?, a British speaker 
could reply: I might do while an 
American one will answer: I might. 

Similarly, we will be surprised to find 
how many other differences exist apart 
from the most popular ones mentioned 
in the second paragraph of this article. 

Echo questions 

AmE speakers often use echo 
questions in the same form (affirmative 
or negative) as the statement they are 
responding to, with rising intonation and 

subject-auxiliary order. BrE speakers 
prefer inversion (auxiliary-subject 
order): 

A: My sister still lives with my mom. 

B: Does she? (BrE) / She does? (AmE) 

Ever, Just, Already and Yet with 
Present Perfect in BrE and with Past 
Simple in AmE: 

Have you ever been to Canada? (BrE) 

Did you ever go to Canada? (AmE) 

A: Is Samantha here? 

B: No, she’s just left (BrE) / No, she just 
left (AmE) 

A: Are they going to the show tonight? 
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B: No. They’ve already seen it (BrE) / 
No. They already saw it (AmE). 

 

A: Can I borrow your book? 

B: No, I haven’t read it yet (BrE) / No, I 
didn’t read it yet (AmE). 

 

Have vs. take 

Where “have” is used with a noun to 
express an action in BrE, AmE will 
prefer “take”: 

I’ll have a shower (BrE) / I’ll take a 
shower (AmE). 

I need to have some rest (BrE) / I need 
to take some rest (AmE). 

 
Have vs. have got 

In all varieties of English, the 'do' forms 
of have are used to express habitual 
actions: 

Do you always have fruit for breakfast? 

In AmE, the 'do' forms of have are 
commonly used when referring 
to particular situations. Instead, in these 
contexts have got is often preferred in 
BrE.  

Do you have a problem with this? 
(AmE) 

Have you got a problem with this? (BrE) 

 
In AmE, got and do forms are 
often mixed. In BrE, they are not: 

 
A: We've got a new car! 

B: You do? (AmE) 

A: We've got a new car! 

B: You have? (BrE) 

 
Can and could with verbs of 
perception 

In BrE, can or could are normally used 
with verbs of perception such as see, 
hear, taste, feel, smell, while in 
AmE these verbs will often be used 
alone: 

When I went into the garden, I could 
smell the orange trees. (BrE) 

When I went into the garden, I smelled 
the orange trees. (AmE) 

I could hear Caroline open the door. 
(BrE) 

I heard Caroline open the door. (AmE) 

 
Regular and irregular past tense and 
past participle forms 

The most distinctive form in AmE is 
gotten, used as the participle of lexical 
get (meaning “obtain/acquire” or 
“manage”). We thus have in AmE: I’ve 
got (= have) something to eat and I’ve 
got to (= have to) eat something (just as 
in BrE) BUT I’ve gotten (bought) 
something to eat and I’ve finally gotten 
(= managed) to eat something (I was 
starving). By the way, “have got to” is 
more common in BrE than in AmE, and 
“get to” meaning “manage/be able to” is 
more common in AmE than in BrE, as 
in: We got to see lots of lions during the 
safari. 

 
In BrE, we can spell the past simple 
and past participle of verbs such 
as burn or dream with either -
ed (burned, dreamed) or -t (burnt, 
dreamt). AmE prefers the -ed ending. 
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Below is a chart showing the different forms adopted by certain verbs in each 
variety of English: 

Infinitive Simple past 
(Br) 

Simple past 
(Am) 

Past participle 
(Br) 

Past participle 
(Am) 

bust bust busted bust busted 

dive dived dove/dived dived dived 

fit fitted (more 
usual than fit) 

fit (more usual 
than fitted) 

fitted (more 
usual than fit) 

fit (more usual 
than fitted) 

get got got got gotten 

lean leaned/leant leaned leaned/leant leaned 

learn learned/learnt learned learned/learnt learned 

plead pleaded pleaded/pled pleaded pleaded/pled 

prove proved proved proved proved/proven 

saw sawed sawed sawn sawn/sawed 

smell smelled/smelt smelled smelled/smelt smelled 

spill spilled/spilt spilled spilled/spilt spilled 

stink stank stank/stunk stunk stunk 

wake woke woke/waked woken woken 

wet wetted wet wetted wet 
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Going to vs. Imperative for street 
directions: 

AmE speakers often use be going to (or 
gonna) when giving street directions, 
while BrE speakers normally use 
imperative, present simple or future 
with will: 

You’re gonna walk three blocks and 
then you’re gonna turn right and see 
the building on your left (AmE). 

Walk three blocks and then turn right / 
You walk three blocks and turn right. 
You’ll see the building on your left 
(BrE). 

Verb agreement with collective 
nouns: 

In BrE, collective nouns can be followed 
by a singular or plural verb depending 
on whether the group is conceived of as 
a whole or as many separate 
individuals: My team is winning / The 
other team are all sitting down. 

In AmE, the tendency is to always use 
the singular: Which team is losing? 

Use of prepositions 

at the weekend/at weekends (BrE) / on 
the weekend/on weekends (AmE) 

go/be sent to hospital (BrE) / go/be sent 
to the hospital (AmE) 

different from/to (BrE) / different 
from/than (AmE) 

I haven’t seen her for three years (BrE) 
/ I haven’t seen her in three years 
(AmE). 

They live in Oxford Street (BrE) / They 
live on Oxford Street (AmE). 

He works from Monday to Friday (BrE) / 
He works from Monday through/thru 
Friday (AmE). 

write to sb(BrE) / write sb (AmE) 

Adjectives and adverbs 

In informal spoken AmE, speakers 
often use real instead of really before 
an adjective, though this is considered 
by many to be non-standard: 

That’s real funny (AmE) / That’s really 
funny (BrE). 

It was a real good movie (AmE) / It was 
a really good film (BrE). 

AmE speakers often use good where 
BrE speakers prefer well, though the 
use of good is becoming more common 
in the UK: 

A: How are you?  

B: I’m good (AmE) / I’m well/fine (BrE). 

likelymay be used as an adverb in 
AmE, but is normally used only as an 
adjective in BrE: 

This weather will likely continue 
throughout the summer (AmE) / This 
weather is likely to continue throughout 
the summer (BrE). 

 

If you were at least half as surprised as 
I was when I did this brief research and 
came up with so many interesting 
results, you made my day. I’m already 
looking forward to our next issue and 
your new visit. 
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Interactive Whiteboards: 
The Challenge of Using 
Technology with 
Millennials 
 

Prof. Florencia Insua 
 

 

e have all been using some sort of technology in the classroom in the last 
few years. Most of us began using cassettes and video players. Later we 
used CD and DVD players, which were the technology available at the 

moment. Some of us have even included YouTube videos or Ted Talks, online 
resources and online games in our lessons.  Teachers at AEXALEVI have been using 
an interactive whiteboard this term. We are exploring this new device with our students 
and we are experiencing to what extent new forms of interaction in the classroom 
influence language learning. 

 

Teachers who resist using technology 
(yes, some still do!) usually claim that 
they can achieve the same learning 
goals by only using a blackboard, the 
textbook and a few other resources. 
Actually, they have a good point if we 
consider that people have been 
learning languages for centuries much 
before modern technology, let alone 
Internet. Nevertheless, we cannot avoid 
the fact that every generation has made 
use of the resources available at its 
time. This is why teachers using the 
Grammar Translation Method provided 
students with lots of printed material. 

People who learnt with Audiolingualism 
used cassette recordings as listening 
material and the Communicative 
Approach used printed, visual and 
audio material related to everyday 
situations to foster students’ learning. 

It is true that the use of technology as 
an end in itself may have little impact 
on the students’ learning process. 
Using technology in the classroom only 
to engage students and achieve an 
amusing atmosphere with millennials 
(term applied to individuals who 
achieve young adulthood in the early 
21st century) seems hardly ambitious 
and underestimates the potential of the 

W 
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new resources available.  It is precisely 
the familiarity this new generation has 
with technological devices that makes 
the use of technology challenging on 
the part of the teacher but at the same 
time opens a world of opportunities for 
learning. It depends on us, teachers, to 
integrate technology with our teaching 
and learning goals and to put 
technology to our service. 

AEXALEVI has recently incorporated 
the use of an interactive whiteboard. 
The first step was to become familiar 
with its technical aspects and the 
software suitable for it. For this reason, 
there were training sessions in 
February with the purpose of showing 
teachers the variety of tools and how 
they could be applied in different tasks. 
The second step implied planning 
instances of “interaction” in the lessons, 
which is the key concept to consider in 
terms of the goals we pursue when we 
use the interactive whiteboard. We 
need to make our lessons more 
interactive no matter whether we have 
an interactive whiteboard or not. At 
AEXALEVI we ask teachers to reflect 
on what they could do with an 
interactive whiteboard that they cannot 
do with a regular board and the benefits 
that this could have on the students’ 
learning process. It makes no sense to 
ask students to see a video or look at 
an image only to answer a true or false 
questionnaire or comprehension 
questions. Of course, these activities 
can be part of a series of tasks which 
should aim at a deeper understanding 
and invite students to interact with their 
classmates and with the material 
present in the lesson.   

The verb “to interact” has different 
meanings at different levels. The 
Oxford Dictionary defines this verb as 
“to act in such a way as to have an 

effect on each other” (Oxford Living 
Dictionary).  The Cambridge Dictionary 
defines the verb “to interact” as “to 
communicate with or react to 
something”.  It is in the students’ 
intervention and interaction with the 
material and their reaction to it that 
learning takes place.  

 

 

 

 

 

 

AEXALEVI courses had many lessons 
based on technology in the first term, of 
which I will mention only one. “What’s in 
a name?” is an activity that 6th and 7th 
year shared and which explores the 
nature and origin of names by making 
students interact with one another and 
talk about the meaning and origin of 
their names. Students from 6th year with 
Prof. Roxana Iglesias filmed 
themselves talking about their names 
and surnames and this video was 
shown on the day of the lesson and 
shared with the students from 7th.  

In order to record the video each 
student had to investigate the meaning 
and origin of his/her own name and 
surname. Then students exchanged 
different aspects of their names and 
why they had been chosen by their 
families. This exchange led to many 
conclusions as regards the different 
criteria every family followed when 
choosing a baby’s name and the 
different origins of their names. It is 
clear that apart from the speaking task 
and the video in which they had seen 
other students talking about their “name 
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stories”, the task aimed at approaching 
aspects of human nature such as 
tolerance and diversity.  

Of course, students carried out some 
activities on the whiteboard, for 
example one in which they had to 
match people’s names and their 
professions. They were able to 
associate the people’s names and their 
jobs because of a hint hidden in their 
names. They were actually real people 
who had professions that resembled 
their names and we explored the 
concept “nominative determinism”, 
which is the theory that a person’s 
name has some influence over the 
profession they choose.  

Later, they saw a video of a man in the 
U.S. who had to change his name from 
“José” to “Joe” in order to get a better 
result in a job search. The video which 
included comprehension questions also 
led to discussion about the 
discrimination people suffer when they 
look for a job. Finally, students 
completed a mural in which they wrote 
about the origin and meaning of their 
names.   

As it is clear, the aim of the activity is 
not the use of the whiteboard or 
recording and seeing a video – both the 
activities on the whiteboard and the 
video serve greater goals. First, they 
are working towards an educational 
goal to promote values of tolerance and 
diversity and, second, technology 
paves the way to create a space to 
achieve communicative goals, which 
include lots of interaction among the 
students and with the material 
suggested by the teacher. 

There are many activities that can be 
carried out with an interactive 
whiteboard with visual input, but also 
with audio, movement and multimedia, 

among others. It is our challenge to 
make didactic sequences to make 
lessons (with or without interactive 
whiteboards) rewarding and profitable 
for our students. It is not the device 
(any device) that makes learning 
possible, but the teacher’s capacity to 
plan appropriate and interactive lessons 
and the students’ ability to make the 
most of them. 

 
 
 
 
 
 
 
Students leaving messages on a poster      
as part of the project What´s in a name 
byProf. Roxana Iglesias. 
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Exploring Intertextuality 
in the Classroom 
 
 

 

             Prof. Paola Verando 
  
 
 
 
 
 
 

ntertextuality is usually referred to as the allusion or application of a “text” within 
another “text.” That is to say, a text which refers to another text by title, scene, 
character, or plot. This reference or allusion to a previous text usually makes us 

reflect upon why it is being used at all. It can be of three types: obligatory, optional or 
accidental.  

 

Obligatory intertextuality is intended to 
be discovered by the reader and it must 
be identified (thereby being obligatory) 
in order to comprehend the final 
meaning of the text. For instance, the 
film Shrek constantly makes use of this 
type of intertextuality, as it would be 
difficult to find meaning in some scenes 
without prior knowledge of the 
preceding text(s).  

Optional intertextuality is used by the 
creator of the text on purpose, though it 
is not obligatory to find the intertextual 
connection with the previous text in 
order to find the meaning in it. An 
example of this is the film Pitch Perfect, 
which utilizes various song covers so 
as to build the plot. However, as the 
lyrics are provided, it may be incidental 
if the “reader” finds the connection 
between the two.  

 

Lastly, accidental intertextuality refers 
to the fact that the text creator does not 
intend to mark any intertextual relation 
with a previous text, though the reader 
inevitably finds one. This is connected 
with the reader-response literary 
approaches, which -in general- claim 
that it is up to the reader to find the 
meaning in the text. The examples may 
vary. What we find accidentally 
intertextual may not seem intertextual 
to you, but we will provide you with an 
example of our own in order to illustrate 
the point. A strong intertextual link may 
be found between the film Beastly and 
AEXALEVI reader Face. In both works, 
adolescents have to “face” a change in 
appearance and shape up a new 
personality to do so. Though Beastly is 
a postmodern version of the fairy tale 
“Beauty and the Beast”, both works 

I 
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show the impact of image on a 
teenager.  

Why use Intertextuality 
in the classroom? 
The basic use of intertextuality in our 
usual classrooms is restricted to a type 
of textual relation called adaptation, 
which are mainly seen in versions or 
renderings of famous novels adapted 
into graded readers (for instance, 
Matilda, Hamlet or Oliver Twist in our 
bibliography) or films (The Picture of 
Dorian Gray or Macbeth, to name a 
few). Who has not shown the film or 
some parts of the original work in order 
to make connections between both 
works? 

But why do we ask our students to 
make these connections? Only so as to 
prompt them to speak? Probably yes. 
That is one of the most important 
reasons. The other major reason to use 
them is basically to ask our students to 
build up neuronal connections, to use 
their brains, to think, to reflect and to 
find relations of their own, ones we had 
never thought of finding. Not only can 
they make these connections by 
interpreting literature and fiction but 
they can also find these “allusions” in 
non-literary texts, namely newspaper 
articles or political speeches. Let us not 
forget that we are educators and we 
need to help students to become 
autonomous thinkers.  

Which types of 
intertextual relations to 
explore? 
Allusion: It is a direct or indirect 
reference to a previous text. It may be 
an idea, a drawing, a picture, a name, 
or a character. For instance, the 

inclusion of famous Disney characters 
in other Disney productions, like Goofy 
appearing in Aladdin, or Rapunzel in 
Frozen. Many theorists claim that these 
allusions do have a meaning and that 
there is a conspiracy theory behind 
Disney films, one of such being “The 
Pixar Theory” (you can watch the video 
explaining it on Youtube.com at: 
https://www.youtube.com/watch?v=8SQ
crVoAsVQ).  

Adaptation:Though we have already 
mentioned film renderings or graded 
readers, there are other types of 
adaptation which may be interesting to 
explore. These are song covers and 
translations. As regards songs, they are 
generally used in the classroom in 
order to aid pronunciation retention and 
to practise different grammatical 
structures through gap-filling or similar 
exercises. Though these exercises are 
an essential part of our teaching, it may 
seem significant to use covers of 
previous songs in order to show the 
different renderings of the text that have 
existed and how they differ: in lyrics, 
style, interpretation, music type, etc. 
Besides, videoclips sometimes provide 
us with material for analysis: how is the 
song adapted into a visual text? As for 
translation, there are many instances 
which may be fruitful to use in the 
classroom: film titles (which may differ a 
lot in both languages), subtitles, songs 
which may have been translated, etc. 

Plagiarism: It is the unethical type of 
intertextuality since it involves the 
wrongful appropriation of another 
artist’s language or expression. It is a 
direct reference to the previous text, 
though the text’s appropriator does not 
intend the reader to identify the original 
source. It is essential to make a point of 
plagiarism in any class since students 
usually tend to be tempted to do it if 
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they do not know how condemnable it 
is.  

Pastiche or collage: It involves the 
use of various texts or works in order to 
produce a new one. For instance, in 
films like Mamma Mia or Moulin Rouge 
all the song covers are used to make 
up a new meaningful unit. In both 
musical comedies, the songs are 
adapted to fit in the plot. Another 
example is Shrek, where different 
characters from fairy tales or nursery 
rhymes meet and create a new plot.  

Parody: In this case, the intertext refers 
to an original text as an imitation in a 
humorous way. Examples of these are 
the highly intertextual Scary Movie 
films, where there are plenty of 
instances of parodies of previous horror 
films.  

 

How to use 
intertextuality in the 
classroom? 
For economy reasons, only one sample 
activity will be provided so as to 
illustrate the way in which intertextuality 
could be used in the classroom.  

Sample: Film The Nutty Professor 

When we are working on AEXALEVI 
reader Dr Jekyll and Mr Hyde in the 
classroom, it may be useful not to show 
just the obvious film adaptations of the 
aforementioned classic. Instead, you 
could have your students watch The 
Nutty Professor. How are both works 
related? The main characters in both 
films are scientists who do not seem to 
socialize much. Both drink a potion and 
become too different from their original 
versions: proper Dr Jekyll becomes a 

criminal whereas obese Professor 
Klump turns into a cheekily devilish slim 
man. Both do it for the betterment of 
humanity, but there is a hidden purpose 
behind them too: it may be said that 
Jekyll needs to escape from the 
entrapment he feels in the society in 
which he does not seem to fit in; Klump, 
on the other hand, uses this new 
weapon to seduce the woman of his 
dreams.  

 As all film watching activities, it 
is necessary to start with a pre-
watching task. One of such 
tasks could be looking at the 
film cover(s) (you could find 
it/them on Google Images) and 
make predictions as to what it 
may be about (most probably, 
they must have seen it). Make 
note of the words they come up 
with by writing them on the 
board or on cards. Then, ask 
them to use most of these 
words in order to explain the 
plot of the graded reader they 
are dealing with in the 
classroom. Naturally, they will 
not use such words as fat or 
girlfriend. 

 Students will then be told that 
the movie is indeed a film 
rendering of Dr Jekyll and Mr 
Hyde and that they will watch it 
to find similarities and 
differences between both. It’s 
better to ask them to compare 
basic elements, such as setting, 
characters, names, plot, conflict 
and ending, rather than leave 
them to write down or notice 
anything that captures their 
attention. If you ask them to 
focus on particular aspects of 
the film, the activity will be more 
fruitful.  
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 As a post-watching activity, they 
will have to reflect on the 
changes and similarities 
between the two works. One 
possibility is to have them write 
a simple comparative essay (if 
this is too difficult for them, it 
may be done in pairs). Other 
activities which could be done 
are class debates, 
charts/posters to hang on the 
wall, Powerpoint presentations 
to show the contrast between 
the two works (other types of 
presentations too, such as 
Prezi, Google Presentations or 
Powtoon), contrastive charts 
with online application Creately, 
diary entries contrasting a 
typical day in the life of Jekyll 
and a typical one in the life of 
Klump, etc. The sky is the limit.  

 

Other suggested intertextual works 
to deal with in class (together with 
the AEXALEVI reader it is/may be 
linked with:  

 Prep: Callum the 
CaterpillarThe Very Hungry 
Caterpillar (by Eric Carle): 
videos of the book are available 
online in various formats- both 
deal with the metamorphosis 
caterpillars go through.  

 Children 1: Monster in the 
BoxA Monster Calls (2016 
film): you may use the film 
teaser or trailer -both deal with 
bullying and a fantastic monster 
which comes to their aid.  

 Children 3: Shaun the Sheep, 
Save the Tree- homonymous 
episode of the British TV series 
for kids, available at: 
https://www.youtube.com/watch
?v=w43Gz1TMpXg 

 Pre-Adolescents I: The Happy 
Prince  any of the animated 
film renderings available at: 
https://www.youtube.com/results
?search_query=the+happy+prin
ce 

 Pre-Adolescents III: The Climb 
Vertical Limit (2000 film): both 
deal with climbing and family. 

 2nd year: The Canterville 
Ghost Alister’s song “Dark 
Depth” (it is based on the story). 

 4th year: Excalibur King Arthur 
(2004 film):  both tell the same 
story from different viewpoints.  

 5th year: Oliver Twist August 
Rush (2007 film): a musical 
loosely based on the same plot.  

 6th year: An Inspector Calls  
An Inspector Calls (2015 film 
from Hong Kong): comedy 
adaptation.  

 7th year: Animal Farm “Animal 
in Man”, song by group Dead 
Prez. 

 Intensive IV: Macbeth “The 
Macbeth Murder Mystery”, by 
James Thurber, available at: 
http://userhome.brooklyn.cuny.e
du/anthro/jbeatty/COURSES/Ma
cbeth/thurber.htm 
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